
 

51 

 

142       Jurnal Ners dan Kebidanan, Volume 6, Nomor 2, Agustus 2019, hlm. 142–147 

 

JNK 
 

JURNAL NERS DAN KEBIDANAN 

(JOURNAL OF NERS AND MIDWIFERY) 

https://ojs.phb.ac.id/index.php/jnk 
 

 

Nurse Educators’ Perceptions of Teaching Strategies for Promoting 
Student-Centered and Self-Directed Learning in Gaunteng 
Province, South Africa 

 
 

CAKholofelo Matlhaba  
University of South Africa, South Africa 

CACorresponding Author matlhkl@unisa.ac.za   
 

Article Information  

 
History Article: 

Received, 14/08/2025 

Accepted, 24/04/2026 

Published, 30/04/2026 

 
Keyword: 

Nurse Educators, Teaching 

Strategies, Student-Centered 

Learning, Self-Directed Learning, 

Perceptions 

Abstract 

 
The South African Nursing Council mandates that nursing education foster 

students' ability to identify their own learning needs and acquire the 

knowledge and skills necessary for competent, independent practice. The 

learning environment and teaching strategies employed by nurse educators 

are critical in facilitating student learning and achieving academic goals.  

This study explored nurse educators’ perceptions of various teaching 

strategies used to promote student-centeredness and self-directed learning in 

a nursing education context. A qualitative, explorative, descriptive, and 

contextual design was employed. Twelve nurse educators teaching theory 

courses in the first to third years of a Regulation 171 nursing programme 

were purposively sampled. Data were collected through individual semi-

structured interviews until saturation was reached. Transcribed data were 

analyzed using Tesch’s eight-step thematic analysis. Three main themes 

emerged: (1) commonly used teaching strategies, (2) perceived effects of 

preferred strategies, and (3) factors influencing the selection and use of 

teaching strategies. Each theme included multiple categories and sub-

categories describing the educators’ experiences. The findings highlight key 

teaching strategies and influencing factors that support student-centered and 

self-directed learning. Addressing identified challenges is essential to 

improve nursing education and enhance student outcomes. 
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INTRODUCTION 

Nursing education plays a critical role in 

preparing competent, knowledgeable, and skilled 

practitioners capable of addressing complex and 

evolving global health challenges. Within the South 

African context, the South African Nursing Council 

(SANC) emphasizes that effective teaching and 

learning in nursing require the use of diverse 

pedagogical approaches to support student-

centeredness and promote self-directed learning. 

These educational outcomes are intended to foster 

holistic development across cognitive, affective, 

and psychomotor domains of student learning 

(Froneman et al., 2023).  

The Nursing Education and Training 

Standards further advocate for teaching strategies 

that position students at the center of the learning 

process and cultivate autonomy in learning. At 

institutions such as the Gauteng College of Nursing 

(GCON), these principles are operationalized 

through the endorsement of instructional strategies 

designed to promote student-centered learning and 

foster self-directedness among nursing students 

(Gauteng College of Nursing, 2018). 

Self-directed learning (SDL) in nursing 

education has been conceptualized as a process, a 

personal attribute, a learning style, and an 

instructional approach (Chen & Fan, 2023). SDL 

entails learners actively taking initiative to identify 

their educational needs, establish learning goals, 

select appropriate strategies, and evaluate learning 

outcomes, either independently or with guidance 

(Hwang & Kim, 2023). Darsih (2018) 

conceptualises student-centred teaching as an 

approach that incorporates diverse instructional 

strategies and repositions the teacher from a 

transmitter of knowledge to a facilitator of learning. 

The study further suggests that, although it may not 

be feasible to apply this approach to every aspect of 

teaching, striving to be a student-centred educator 

should remain a central goal for all teachers. 

Similarly, Berg and Lepp (2023) define student-

centred learning in nursing education as an 

approach that values students’ voices, empowers 

them, and acknowledges their diverse experiences 

and needs. This perspective places strong emphasis 

on aligning teaching with students’ interests and 

expectations. In addition, it seeks to enhance student 

autonomy by actively integrating their feedback into 

the design of course content and instructional 

strategies, as highlighted by Hung, Lam and Chow 

(2020). Furthermore, Berger-Estilita, Krista, 

Gogollari et al. (2025) describe SDL as an 

instructional approach in which learners take 

responsibility for determining both the content and 

the methods of their learning. 

Previous literature highlights the multiple 

benefits of SDL, including enhanced teaching 

competencies, critical thinking skills, self-efficacy, 

and leadership development (CLEARY et al., 2020; 

Kang et al., 2020; Al-Adwan, Nofal, Akram et al., 

2022; Avsec & Ferk Savec, 2022). Despite the 

broad range of teaching methods available to nurse 

educators, lecture-based instruction remains 

prevalent at the research site, often in combination 

with other strategies. While the lecture format, 

defined as an oral delivery that integrates verbal 

communication with written content and digital 

media offers flexibility and accessibility, its 

effectiveness in promoting student-centeredness 

and SDL remains in question (Brink & Rensburg, 

2019). Consequently, it is important to explore how 

nurse educators perceive and implement various 

teaching strategies in practice (Xu, 2016). 

This study investigated the perceptions of 

nurse educators at a selected nursing education 

institution in Gauteng Province regarding the 

effectiveness of instructional strategies in fostering 

student-centered learning and self-directedness. The 

findings provide insights into the current 

pedagogical practices, highlight gaps, and inform 

recommendations for improving teaching 

effectiveness in nursing education. Therefore, the 

purpose of this study was to explore and describe 

nurse educators’ perceptions of various 

instructional strategies used to promote student-

centered learning and self-directedness. The study 

also aimed to offer evidence-based 

recommendations to support the effective 

implementation of these strategies in nursing 

education settings. 
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METHODS 

A research design provides the structured 

framework for addressing a research problem, 

ensuring the study's methodological coherence and 

integrity (Polit & Beck, 2021). This study employed 

a qualitative, exploratory, descriptive, and 

contextual design to gain in-depth insight into nurse 

educators’ perceptions of instructional strategies 

that promote student-centeredness and self-directed 

learning. The study was conducted at a selected 

nursing education institution (NEI) located in the 

West Rand region of Gauteng Province, South 

Africa. This NEI is one of the campuses governed 

by the Gauteng College of Nursing and offers a 

three-year undergraduate diploma in nursing under 

Regulation 171 (R.171). The program admits 

approximately 100 students annually. 

The study population comprised nurse 

educators responsible for teaching theory to 

students enrolled in the R.171 diploma program. 

Educators involved in clinical instruction were 

excluded. The target campus is one of four NEI 

campuses operated by the Gauteng College of 

Nursing, preparing students for registration as 

Generalist Nurses in accordance with the South 

African Nursing Council (SANC) Scope of Practice 

(Bristol et al., 2019). Eligible participants were 

nurse educators aged 35 to 65 who held either a one-

year nursing education diploma or a bachelor’s 

degree and had at least one year of teaching 

experience. Those not meeting these criteria, or who 

declined to provide informed consent, were 

excluded. Participants were selected through 

purposive, non-probability sampling to ensure rich, 

relevant data from individuals with firsthand 

knowledge of the study phenomenon (Vasileiou et 

al., 2018). Sampling continued until data saturation 

was achieved, meaning no new themes emerged 

from subsequent interviews (Bristol et al., 2019). 

Data were collected through individual semi-

structured interviews conducted between June and 

August 2023. The interviews were guided by a 

central open-ended question. Each interview lasted 

between 30 and 60 minutes and was conducted in a 

private room within the campus library to ensure 

confidentiality and minimize distractions. The 

researcher used an interview guide comprising 

grand tour questions and probing questions, while 

allowing flexibility for participants to expand on 

their experiences. This approach enhanced the 

dependability of the data collection process by 

ensuring that all interviews were guided by a 

consistent set of core questions, while also enabling 

clarification and deeper exploration of participants’ 

responses. In addition, the structured interview 

guide strengthened trustworthiness by supporting 

systematic data generation and facilitating rich, 

detailed accounts of participants lived experiences. 

All interviews were audio-recorded verbatim using 

a digital recorder, and non-verbal cues were 

captured in field notes to complement and enrich the 

data (Polit & Beck, 2021). 

Given the researcher’s prior role as a lecturer 

at the institution, reflexivity was practiced 

minimizing bias and prevent undue influence on 

participants’ responses (Olmos-Vega et al., 2023). 

Participants’ identities were anonymized using 

pseudonyms (e.g., Participant 1, or P1), and a secure 

reference list was maintained (Bristol et al., 2019). 

Audio recordings were transcribed verbatim by an 

independent transcriber and verified by the 

researcher. Transcriptions were reviewed and 

approved by participants prior to analysis. Data 

were analyzed using Tesch’s eight-step method, 

which involved reading transcripts repeatedly, 

identifying themes and patterns, coding data, and 

organizing findings into categories (Creswell & 

Creswell, 2018; Grove et al., 2021). Manual coding 

was employed to preserve the richness and 

contextual depth of participants’ narratives, with 

analytical input provided by both the first and 

second authors (Bristol et al., 2019). 

To establish the trustworthiness of the study, 

the researcher applied Lincoln and Guba’s criteria. 

Credibility was ensured through prolonged 

engagement with participants and independent 

verification of data analysis by a qualified 

researcher (Buthelezi & Shopo, 2023). 

Transferability was supported by purposively 

selecting participants with relevant experience in 

teaching within the R.171 curriculum. 

Dependability was addressed through detailed 
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documentation of the research process and 

justification for methodological decisions (Polit & 

Beck, 2021). Confirmability was assured by 

emphasizing participants’ perspectives and 

maintaining transparency in data interpretation 

(Polit & Beck, 2021). 

Ethical approval was obtained from the 

University of South Africa, College of Human 

Sciences Research Ethics Committee (CREC 

Reference #: 64119432_CREC_CHS_2021) issued 

on the 14th of December 2021. Permission to conduct 

the study was also granted by the Gauteng 

Department of Health and the principal of the 

Gauteng College of Nursing. Participation was 

voluntary, and participants were fully informed of 

the study's purpose, risks, and benefits. Written 

consent was obtained, and participants were assured 

of their right to withdraw at any point without 

penalty. Confidentiality and anonymity were 

maintained by using pseudonyms, and all data were 

securely stored. 

 

RESULTS 

Twelve nurse educators who met the 

inclusion criteria participated in the study. 

Participants included ten females and two males, 

aged between 33 and 58 years, with teaching 

experience ranging from 5 to 24 years. All 

participants facilitated theoretical instruction in the 

diploma in nursing (R.171) program at a campus in 

Gauteng Province.

 

Table 1. Participant Demographics 

Table 1 presents an overview of the demographic characteristics of the study participants. 

No Participant Age/Gender Years of Experience 

1 Participant 1 37 / Female 8 years 

2 Participant 2 34 / Female 9 years 

3 Participant 3 48 / Female 17 years 

4 Participant 4 47 / Male 10 years 

5 Participant 5 58 / Female 16 years 

6 Participant 6 55 / Female 24 years 

7 Participant 7 42 / Female 11 years 

8 Participant 8 48 / Female 19 years 

9 Participant 9 33 / Female 5 years 

10 Participant 10 35 / Male 7 years 

11 Participant 11 50 / Female 15 years 

12 Participant 12 42 / Female 9 years 

 

Table 2. Themes, Categories, and Sub-categories Emerging from Data Analysis 

Table 2 outlines the themes, categories, and sub-categories that emerged from the data analysis, reflecting 

the key patterns and insights identified in the study. 

Theme Category Sub-category 

1. Commonly used 

teaching strategies 

1.1 Instructional/conventional 

teaching strategies 

1.1.1 Lecture method (e.g., PowerPoint, 

Q&A sessions)  

1.1.2 Group discussions (e.g., collaborative 

student tasks) 

 
1.2 Blended teaching strategies 1.2.1 Jigsaw method (e.g., student dialogue 

exchanges)  

1.2.2 Flipped classes (e.g., use of online 

platforms like Google Workspace) 
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2. Effects of 

preferred teaching 

strategies 

2.1 Perceived positive effects of 

instructional strategies 

2.1.1 Promotes teamwork and collaboration  

2.1.2 Clarifies content and aids retention 

 
2.2 Perceived negative effects of 

instructional strategies 

2.2.1 Slow learners may fall behind  

2.2.2 Loss of student interest and focus 
 

2.3 Perceived positive effects of 

blended strategies 

2.3.1 Prepares students for 21st-century 

learning 2.3.2 Encourages autonomy and 

learning responsibility 
 

2.4 Perceived negative effects of 

blended strategies 

2.4.1 Requires more preparation time  

2.4.2 Technical challenges (e.g., power 

outages, poor connectivity) 

3. Factors 

influencing strategy 

selection 

3.1 Environmental factors 3.1.1 Infrastructure limitations (e.g., 

classroom layout)  

3.1.2 Financial/resource constraints 
 

3.2 Individual factors 3.2.1 Educator abilities and teaching 

preferences  

3.2.2 Educator motivation and attitudes 
 

3.3 Student-related factors 3.3.1 Student demographics and learning 

characteristics  

3.3.2 Class size 

 

Presentation of results 

This section presents the themes, categories, 

and sub-categories that emerged from the data, 

supported by illustrative quotations from the 

participants. 

 

Theme 1: Commonly used teaching strategies 

This theme reflects the teaching strategies 

frequently used by nurse educators in undergraduate 

nursing education. Two categories emerged: 

instructional/conventional teaching strategies and 

blended teaching strategies. 

 

Category 1.1: Instructional/conventional 

teaching strategies 

The majority of participants indicated that 

traditional methods such as lectures and group 

discussions remain the dominant teaching 

approaches. 

Sub-category 1.1.1: Lecture method 

Participants reported using the lecture 

method due to its efficiency in covering extensive 

content within limited timeframes. 

"Most of the time we are using the lecture 

method due to the fact that we’ve got a 

program that is so packed and sometimes we 

use group discussions." (Participant 1, 37-

year-old female) 

Some participants also highlighted barriers 

associated with this method, including student 

access to learning materials. 

"The lecture method… some of the barriers 

[are] when students do not have learning 

material, like textbooks, or if maybe there is 

a delay… in obtaining the prescribed 

textbooks." (Participant 3, 48-year-old 

female) 

Sub-category 1.1.2: Group discussions 

Group discussions were perceived as 

beneficial for fostering teamwork and enhancing 

engagement. 

"With a group discussion… it enhances the 

students to work as a team… there can also 

be a lot of information that will come from 

different directions of life, and all the 
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students will benefit." (Participant 6, 55-

year-old female) 

"Group discussions… give an opportunity to 

reflect on what you have learnt already… and 

if there is something unclear, the facilitator 

can help clarify." (Participant 10, 35-year-

old male) 

 

Category 1.2: Blended teaching strategies 

Blended strategies incorporate both face-to-

face and digital learning methods. Participants 

recognized their potential to improve student 

outcomes and promote engagement. 

Sub-category 1.2.1: Audio-visual presentations 

Participants used videos to enhance 

theoretical understanding. 

"With social sciences, audio-visuals can be 

very effective because students watch and 

relate the theory to what is happening in our 

communities." (Participant 11, 50-year-old 

female) 

Sub-category 1.2.2: Jigsaw method 

This strategy was seen as promoting peer 

teaching and dialogue but was constrained by time 

limitations. 

"The jigsaw strategy… teaching becomes a 

dialogue between the communities." 

(Participant 10, 35-year-old male) 

"It’s difficult to use jigsaw… you need time to 

group students, rotate them, and allow 

sharing. It’s not feasible within a one-and-a-

half-hour session." (Participant 1, 37-year-

old female) 

Sub-category 1.2.3: Flipped classrooms 

Flipped learning was praised for fostering 

self-directed learning and digital literacy. 

"The flipped classroom… moves away from 

the traditional setting. It’s effective because it 

encourages learners to search for 

information using technology." (Participant 

4, 47-year-old male) 

 

Theme 2: Perceived effects of preferred teaching 

strategies 

This theme captures the nurse educators’ 

perceptions of how various teaching strategies 

affect learning outcomes. 

 

Category 2.1: Effects of instructional strategies 

Teaching strategies like lectures and group 

discussions were identified as approaches to 

enhance student-centered learning and foster self-

directedness. 

Sub-category 2.1.1: Promote teamwork and 

collaboration 

Group discussions were particularly valued 

for encouraging collaborative learning. 

"It enhances students to work as a team… 

there is diversity and information from 

different perspectives." (Participant 6, 55-

year-old female) 

Sub-category 2.1.2: Provide opportunities for 

clarity and information retention 

Lecture-based interactions allowed 

immediate feedback and clarification. 

"With a co-lecture, I can interact with 

students… they ask questions, I clarify… it 

becomes active, not just delivering." 

(Participant 2, 34-year-old female) 

 

Category 2.2: Negative effects of instructional 

strategies 

Some participants highlighted the perceived 

adverse impacts of certain instructional strategies on 

teaching and learning, leading to the emergence of 

two sub-categories within this theme. 

Sub-category 2.2.1: Slow learners may be left 

behind 

The pace of lectures sometimes 

disadvantaged slower learners. 

"If the content is presented too fast… some 

students are not able to follow, and time 

constraints prevent questions." (Participant 

11, 50-year-old female) 

Sub-category 2.2.2: Loss of focus and interest 

Participants noted that some students disengage 

during lectures or group discussions. 

"Students might deter from the content and 

are not able to redirect each other… they’ve 
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wasted time." (Participant 2, 37-year-old 

female) 

"With the lecture method, students are not 

attentive… they might be busy doing other 

things in class." (Participant 6, 55-year-old 

female) 

 

Category 2.3: Effects of blended strategies 

Participants expressed both positive and 

negative views regarding the impact of blended 

teaching strategies on teaching and learning. 

Presented below are the perceived positive effects, 

illustrated with examples and supported by direct 

quotations. 

Sub-category 2.3.1: Preparation for 21st-century 

learning 

Blended strategies were viewed as modern 

and aligned with students’ technological 

preferences. 

"Gen Zs are moving into the 4th Industrial 

Revolution… they prefer electronic books, 

laptops, iPads." (Participant 4, 47-year-old 

male) 

Sub-category 2.3.2: Promotes independent 

learning 

Students benefited from flexibility in learning 

environments. 

"Flipped class… allows students to use non-

traditional settings—home, residence—

wherever they prefer." (Participant 4, 47-

year-old male) 

"Our students live the digital lifestyle… if we 

meet that standard, they can perform much 

better." (Participant 5, 58-year-old female) 

 

Category 2.4: Negative effects of blended 

strategies 

Some participants pointed out the negative 

aspects of blended teaching strategies on teaching 

and learning, such as the need for trial and 

adaptation, extended preparation time, and 

difficulties associated with technical issues. 

Sub-category 2.4.1: Time constraints 

Strategies like jigsaw and think-pair-share 

were hindered by the time needed for setup and 

execution. 

"With jigsaw… grouping and sharing takes 

time… not practical in a 90-minute lesson." 

(Participant 1, 37-year-old female) 

"Think-Pair-Share… works, but it’s content 

related and time-consuming if students don’t 

have prior knowledge." (Participant 9, 33-

year-old female) 

Sub-category 2.4.2: Technical challenges 

Load shedding and internet issues disrupted 

the implementation of digital strategies. 

"Load shedding… prevents students from 

preparing with digital content. It affects 

platforms like WhatsApp." (Participant 3, 48-

year-old female) 

"When there’s no power… internet is down. 

It disrupts planned learning activities." 

(Participant 4, 47-year-old male) 

 

DISCUSSION 

Findings of this study revealed that educators 

primarily employed conventional methods such as 

lectures and group discussions, as well as blended 

strategies including flipped classrooms, jigsaw 

techniques, and audiovisual media. The choice of 

teaching strategy was influenced by several 

contextual and pedagogical factors, including the 

complexity of course content, class size, available 

resources, and educators' personal preferences. 

These findings align with previous literature 

emphasizing that the selection of instructional 

strategies significantly influences student 

engagement, autonomy, and knowledge acquisition 

(Gassas, 2021; Vizeshfar & Torabizadeh, 2018). 

Notably, environmental and infrastructural 

constraints were frequently identified as 

impediments to effective teaching, consistent with 

findings from other South African research that 

highlighted challenges such as overcrowded 

classrooms, limited internet access, and inadequate 

physical teaching spaces (Mthimunye & Daniels, 

2019; Martinsen, Aiyub, Baharuddin et al., 2025; 

Gontse, Kovane, Mokgaola et al., 2025; Aristovnik 

Keržič, Ravšelj et al., 2020; Goso, Khosa, Mgilane 

et al., 2026). Similarly, Froneman et al. (2023) 

underscored how large class sizes negatively affect 

both the quality of nursing education and the 
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instructional methods that educators are able to 

employ (Froneman et al., 2023). 

Despite these challenges, the use of blended 

and active learning strategies was perceived to 

enhance student engagement, knowledge retention, 

and the development of 21st-century competencies, 

such as critical thinking and digital literacy. These 

perceptions are corroborated by international 

studies. For example, in South Korea, nurse 

educators reported that flipped classrooms 

facilitated active learning, even amid spatial 

limitations (Choi et al., 2021). In Oman, 

implementation of flipped classrooms led to 

improved academic performance and student 

satisfaction (Joseph et al., 2021). A study Grønlien 

et al. (2021) reported that blended learning can 

enhance students’ understanding of course 

expectations and improve overall learner 

satisfaction. However, when situated within the 

broader body of literature, these positive outcomes 

are not consistently observed across different 

contexts. Studies by Serrano, Dea-Ayuela, 

González-Burgos et al. (2019), Leidl, Ritchie and 

Moslemi (2020), and Mushtaq and Iqbal (2024) 

similarly indicate that although blended learning 

may promote flexibility and engagement, its 

effectiveness is strongly shaped by pedagogical 

design, instructional quality, and the availability of 

student support systems. In comparison with the 

Norwegian findings, this body of evidence suggests 

that improved satisfaction and clarity are not 

inherent characteristics of blended learning, but 

rather outcomes of carefully structured and well-

supported implementation (Thommadurage, Pham, 

Mirriah et al., 2026). Without such intentional 

design and support, blended learning may therefore 

fail to consistently produce positive educational 

experiences (Alexander, White, Varo et al., 2024; 

Boelens, De Wever & Voet 2017; Liu, Peng, Zhang 

et al., 2016). 

In contrast, systematic evidence indicates that 

blended learning does not consistently outperform 

traditional approaches, particularly in the 

development of clinical skills, where direct, face-to-

face engagement remains essential (McCutcheon, 

Lohan, Traynor et al., 2015). This finding contrasts 

with studies reporting improved engagement and 

satisfaction, reinforcing the view that while blended 

learning may be effective for theoretical knowledge 

acquisition, it is less reliable for cultivating practical 

and clinical competencies. These contrasting 

findings have important implications for nursing 

education. They highlight the need for programmes 

to avoid replacing traditional clinical teaching with 

blended learning entirely and instead adopt a 

complementary approach that integrates both 

modalities in a deliberate and pedagogically 

coherent manner to optimise learning outcomes. 

Furthermore, global literature emphasises 

that disparities in digital access, infrastructure, and 

technological readiness significantly influence the 

effectiveness of blended learning, particularly in 

resource-constrained settings (O’Hagan, 2020; 

Mukhithi, Phahlane & Malungana, 2025). In such 

contexts, nursing programmes often face significant 

challenges in implementing technology-enhanced 

learning, which may compromise their ability to 

achieve intended educational objectives 

(Mudiyanselage, Kisokanth & Warnakulasuriya, 

2022). This contrasts with findings from well-

resourced environments, where stronger 

institutional support and reliable technological 

infrastructure enable more effective 

implementation, reinforcing the central role of 

context in shaping outcomes. Although blended 

learning may require initial investment in 

infrastructure and instructional redesign, evidence 

suggests that, over time, it can enhance nursing 

students’ professional competence and learning 

satisfaction while improving the efficient use of 

educational resources (Du, Zhao, Xu et al., 2022). 

However, its effectiveness in continuing education 

contexts remains uncertain, particularly regarding 

the transfer of learning into clinical practice and its 

subsequent impact on patient outcomes (Rouleau, 

Gagnon, Côté et al., 2019). 

Taken together, the evidence suggests that 

while blended learning holds potential to support 

student-centred and self-directed learning, its 

effectiveness is highly context dependent. The 

implications for nursing education are therefore 

significant: institutions must adopt context-



59 Matlhaba. Nurse Educators’ Perceptions of Teaching Strategies for …    

 

responsive implementation strategies that include 

investment in digital infrastructure, strengthening 

educators’ pedagogical and technological capacity, 

and supporting students’ digital literacy. 

Importantly, blended learning should be 

deliberately integrated with face-to-face clinical 

teaching rather than used as a replacement. Without 

addressing these structural and pedagogical 

requirements, its implementation risks reinforcing 

rather than reducing existing educational inequities. 

 

Strengths and Limitations 

A key strength of this study lies in its capacity 

to create a reflective space for nurse educators to 

critically engage with their pedagogical practices. 

This reflective dimension is particularly significant 

in nursing education, where teaching effectiveness 

is closely linked to the development of clinical 

competence and students’ preparedness for 

professional practice. By eliciting educators lived 

experiences, the study moves beyond surface-level 

descriptions of teaching strategies to reveal 

underlying enablers and constraints that shape 

pedagogical decision-making in real educational 

contexts. 

In addition, the inclusion of diverse educator 

perspectives enhances the contextual richness of the 

findings, offering a nuanced understanding of 

teaching and learning dynamics within a South 

African nursing education environment. This depth 

of insight situates pedagogical practices within their 

institutional, resource, and socio-cultural realities, 

thereby providing a meaningful evidence base to 

support reflective practice, stimulate professional 

dialogue, and inform incremental improvements in 

teaching approaches that are responsive to local 

educational needs. 

However, the study is limited by its single 

campus setting in Gauteng Province and its 

qualitative design, which restricts the transferability 

of findings to other institutional or geographical 

contexts. While qualitative methodology enables 

rich, in-depth exploration of experiences, the 

context-specific nature of the data means that the 

findings reflect the realities of one setting rather 

than broader systemic patterns in nursing education. 

Furthermore, the reliance on a single site 

limits the extent to which variations in institutional 

resources, organizational culture, and pedagogical 

practices across different campuses or provinces 

could be captured. As such, the findings should be 

interpreted as exploratory and context-bound rather 

than broadly generalizable. Nevertheless, they 

provide valuable foundational insights that can 

inform further research in similar educational 

settings and contribute to a deeper understanding of 

teaching and learning in nursing education. 

 

SUGGESTIONS 

To strengthen nursing education practice, 

institutions should prioritize targeted improvements 

in teaching and learning infrastructure. This 

includes ensuring reliable internet connectivity, 

well-equipped teaching venues, and equitable 

access to up-to-date learning resources. Such 

infrastructural enhancements are essential for 

supporting effective pedagogical delivery and 

enabling meaningful student engagement, 

particularly in contexts where blended and 

technology-supported learning approaches are 

increasingly used. 

In addition, structured faculty development 

programmes should be implemented to enhance 

nurse educators’ pedagogical competencies. These 

programmes should focus on strengthening skills in 

student-centred learning, blended teaching 

strategies, and reflective teaching practices that are 

adaptable to varying classroom and clinical 

contexts. Supporting educators in this way is critical 

for improving teaching effectiveness and ensuring 

alignment with contemporary nursing education 

demands. From a research perspective, future 

studies should broaden the evidence base by 

including multiple institutions across different 

provinces and employing mixed methods designs. 

This would allow for greater methodological 

triangulation and a more comprehensive 

understanding of teaching and learning dynamics in 

nursing education. Furthermore, studies that 

specifically explore student perspectives, alongside 

comparative analyses of educator and student 

experiences, would offer deeper insight into how 
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teaching strategies are experienced and interpreted 

by different stakeholders. Such evidence would be 

valuable in informing more robust, inclusive, and 

contextually responsive pedagogical reforms in 

nursing education. 

 

CONCLUSION 

This study highlights the importance of 

understanding the prevalent teaching strategies and 

the factors that influence their selection and 

implementation to promote student-centeredness 

and self-directed learning among nurse educators in 

Gauteng Province. By identifying these influencing 

factors, educators can optimize the application of 

effective teaching strategies, thereby enhancing the 

quality of nursing education and improving student 

learning outcomes. Moreover, the findings 

emphasize the need for continuous professional 

development to enable nurse educators to 

effectively implement blended and innovative 

teaching strategies. Keeping abreast of emerging 

pedagogical approaches and educational 

technologies will ultimately benefit future 

generations of nurses. 
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